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 Abstract: Adolescence is a critical developmental stage requiring 
appropriate parental guidance and strong cooperation between 
families and schools. This community engagement program aimed to 
strengthen parents’ capacity to implement positive parenting practices 
and improve family–school communication in supporting adolescent 
development. The program was conducted at SMA NU 1 Bondowoso 
through a participatory, school-based approach involving parents, 
students, and teachers. Activities consisted of parenting education, 
interactive discussions, reflective sessions, and follow-up 
communication with homeroom teachers. The program addressed 
several adolescent-related issues, including discipline, learning 
motivation, concentration, responsibility, peer influence, bullying, 
absenteeism, and gadget and social media use. Qualitative observations 
and participant discussions indicated increased parental awareness of 
democratic parenting, emotional support, consistent guidance, and 
constructive communication. The program also encouraged stronger 
communication between parents and teachers regarding students’ 
learning and behavioral development. The findings suggest that 
positive parenting education can strengthen parental capacity and 
support family–school engagement. However, the results are 
qualitative and do not establish statistical or causal effects. Future 
programs should incorporate systematic evaluation and longitudinal 
follow-up. 
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Introduction 

Adolescence is a critical stage of human development characterized by substantial changes 

in cognitive, emotional, social, and behavioral capacities. During this period, young people begin 

to develop greater independence, establish stronger relationships with peers, and encounter 

increasingly complex social environments. These developmental changes also transform the 

relationship between adolescents and their parents. Parents are no longer expected merely to 

provide direct supervision, but also to function as facilitators, role models, emotional supporters, 

and partners in decision-making. Consequently, parenting during adolescence requires an 

appropriate balance between guidance, control, autonomy, communication, and emotional 

support. From an ecological perspective, adolescent development is influenced by multiple 

interconnected environments, particularly the family, school, peer group, and broader 

community (Bronfenbrenner, 1979). The interaction among these environments makes 
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cooperation between parents and schools an important foundation for supporting adolescents’ 

educational and personal development. 

The family constitutes the first and most enduring educational environment in which 

children learn values, behavioral patterns, communication, responsibility, and social norms. 

Although formal education takes place primarily within schools, the influence of the family 

remains significant because learning and character development continue outside the classroom. 

Research has consistently demonstrated that parental involvement is positively associated with 

students’ academic achievement and educational outcomes (Boonk et al., 2018; Castro et al., 

2015). A second-order meta-analysis by Kim (2022) further demonstrated that parental 

involvement has a meaningful relationship with academic achievement, particularly when 

parental engagement takes the form of educational expectations and support rather than merely 

participation in school activities. These findings indicate that parents should not be positioned 

simply as recipients of information from schools but as active educational partners who 

contribute to the development of their children (Mahbubi, 2024c). 

Parental engagement, however, should be understood more broadly than attendance at 

school meetings, assistance with homework, or participation in school events. Goodall and 

Montgomery (2014) explain that parental involvement and parental engagement represent 

different levels of relationship between families and education. Engagement involves parents 

becoming meaningfully connected with their children’s learning and development. In this sense, 

effective parenting requires parents to understand their children’s developmental 

characteristics, communicate appropriately, provide emotional support, establish reasonable 

expectations, and create a home environment conducive to learning. Hoover-Dempsey et al. 

(2005) further argue that parents’ decisions to become involved in education are influenced by 

their beliefs about their parental role, their perceptions of efficacy, and invitations or 

expectations from schools. Therefore, strengthening parenting practices also requires schools to 

establish communication mechanisms that encourage parents to become confident and active 

partners in education (Mahbubi, 2024a). 

The quality of parenting is particularly important during adolescence because 

inappropriate parenting practices may contribute to various behavioral and educational 

difficulties. Parenting style provides an important emotional and relational context within which 

specific parenting practices operate (Darling & Steinberg, 1993). Baumrind (1991) emphasized 

the importance of balancing parental responsiveness and demandingness in supporting 

children’s development. Excessive control without warmth may restrict adolescents’ autonomy 

and communication, while excessive permissiveness may provide insufficient guidance and 

boundaries. In contrast, parenting characterized by warmth, reasonable expectations, 
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communication, and consistent guidance may provide a more supportive developmental 

environment. Thus, parenting education needs to move beyond normative messages about being 

a “good parent” and provide parents with practical knowledge that can be applied to the changing 

developmental needs of adolescents (Mahbubi, 2024b). 

This issue is particularly relevant to the context of the community engagement program 

conducted at SMA NU 1 Bondowoso. The PKM documentation identifies several educational and 

behavioral issues among students, including low learning motivation, disciplinary problems, 

concentration difficulties, bullying, peer-group influences, excessive use of gadgets and social 

media, and other adolescent behavioral challenges. The report emphasizes that such problems 

may be influenced by environmental conditions, peer relationships, and parenting practices, and 

that the causes of problems need to be identified before appropriate solutions are developed. 

These circumstances demonstrate that parents require adequate knowledge and skills to respond 

to adolescent problems constructively rather than relying exclusively on punishment, 

unrestricted freedom, or passive supervision. 

Parenting education therefore represents an important strategy for strengthening family 

capacity. Parenting programs provide opportunities for parents to acquire knowledge, reflect on 

their existing practices, and develop more constructive approaches to communication and 

discipline. Evidence from structured parenting interventions indicates that parenting support 

programs can contribute to improvements in parenting practices and family functioning (Sanders 

et al., 2014). Such interventions are particularly valuable when they provide parents with 

practical strategies rather than merely theoretical information. The objective is not to impose a 

single model of parenting on every family but to help parents understand developmental needs 

and select appropriate approaches according to the characteristics and circumstances of their 

children (Mahbubi et al., 2024). 

The importance of positive parenting is also closely related to the development of 

adolescent autonomy. As children become adolescents, parents need to gradually adjust the way 

they exercise authority. Steinberg (2001) argues that effective parenting during adolescence 

involves a combination of support, appropriate monitoring, and encouragement of autonomy. 

Parental monitoring should not be interpreted as excessive surveillance but as an informed 

awareness of adolescents’ activities, relationships, and developmental needs. Similarly, 

communication should provide space for adolescents to express opinions and concerns while 

maintaining appropriate parental boundaries. In this regard, parenting education can help 

parents recognize that adolescents’ increasing desire for independence is a normal 

developmental process rather than necessarily an indication of declining parental influence. 
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School-family collaboration provides an important institutional context for strengthening 

these parenting practices. Epstein (2011) emphasizes that schools and families can establish 

structured partnerships through communication, learning at home, decision-making, 

volunteering, and collaboration with the wider community. Such partnerships can create 

continuity between educational expectations at school and practices at home. When parents and 

teachers communicate effectively, they can exchange information about students’ academic 

progress, behavioral challenges, social relationships, and developmental needs. The school 

consequently becomes not only a place where students receive formal instruction but also a 

platform through which families can strengthen their capacity to support learning. 

The PKM program reflects this collaborative orientation. The documentation describes 

parenting activities as a communication forum for parents and an effort to connect family and 

school interests. The stated objectives include increasing parents’ knowledge and skills in 

childcare, synchronizing educational practices between school and family, and connecting school 

programs with activities in the home environment. The program also emphasizes that 

educational success requires cooperation among students, schools, and parents. Parents are 

encouraged to accompany children’s learning at home, establish learning routines, create a calm 

learning environment, maintain positive communication, and support children’s independence 

and reflective capacities. 

The activities further illustrate that parenting education can function as a space for dialogue 

rather than simply a one-way transfer of information. During the parenting day, the school and 

parents discussed issues concerning discipline, concentration, responsibility, motivation, 

bullying, truancy, cleanliness, and student behavior. Parents were also invited to share problems 

encountered by their children at home, after which the participants discussed possible responses, 

including appropriate rewards and consequences, intensive guidance, positive modeling, and 

harmonious communication. This participatory approach is important because parenting 

challenges are context-dependent and cannot always be addressed through standardized 

solutions. 

The program also emphasizes the relational dimension of parenting. The reflective session 

involving students and their parents created an opportunity for participants to express apologies, 

affection, gratitude, hopes, advice, and prayers. Such activities illustrate that positive parenting 

extends beyond academic supervision and disciplinary control. Emotional connection, 

recognition, trust, and communication are equally important elements of family education. The 

report subsequently describes changes in parents’ approaches, including movement from 

authoritarian or permissive practices toward more democratic parenting. It associates these 
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changes with children’s independence, confidence, social interaction, cooperation, and 

motivation. 

Despite the growing recognition of parental involvement, there remains a need for 

community-based approaches that translate parenting concepts into practical educational 

support within specific school contexts. Parents may possess different levels of educational 

experience, time availability, confidence, and understanding of adolescent development. 

Therefore, parenting education should be designed as an empowering process rather than a 

corrective intervention that positions parents as deficient. Family-school partnerships should 

recognize parents as holders of valuable experiential knowledge while providing them with 

additional resources and professional guidance (Goodall, 2017; Jeynes, 2012). 

Based on this context, the present community engagement program focuses on 

empowering parents through positive parenting education in a school-based setting. The 

program seeks to strengthen parents’ understanding of adolescent development, improve their 

capacity to communicate constructively with their children, encourage developmentally 

appropriate parenting practices, and strengthen their ability to accompany adolescents’ 

educational processes at home. The program also positions the school as a collaborative partner 

rather than a separate institution from the family. Through parenting education, dialogue, 

reflection, and collaborative problem-solving, the initiative seeks to contribute to a more 

supportive educational environment for adolescents. In this perspective, positive parenting 

education is not merely a mechanism for transferring parenting knowledge but a community 

engagement strategy for strengthening family capacity and promoting more sustainable support 

for adolescent educational development. 

 

Method 

This community engagement program employed a participatory, school-based approach 

designed to strengthen parents’ knowledge and skills in positive parenting and to enhance their 

capacity to support adolescent educational development. The program was situated within the 

school environment because family and school constitute interconnected developmental contexts 

that influence students’ academic, social, emotional, and behavioral development 

(Bronfenbrenner, 1979; Epstein, 2011). The implementation was designed for the January–June 

2026 period, encompassing preparation, needs identification, parenting education, participatory 

discussion, follow-up assistance, and evaluation. However, the original PKM report records the 

documented parenting activity as having taken place earlier; therefore, the January–June 2026 

period should be retained in the article only when supported by the corresponding 

implementation records and documentation (Mahbubi, 2025). 
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The target community consisted of parents or guardians of students at SMA NU 1 

Bondowoso, together with relevant school personnel involved in students’ educational 

development. The selection of parents as the primary beneficiaries was based on the recognition 

that parenting practices and family environments have an important role in shaping children’s 

learning behavior, motivation, discipline, communication, and character. The program also 

involved teachers and school representatives because effective parental engagement is 

influenced not only by parents’ willingness but also by the opportunities and forms of 

communication provided by schools (Hoover-Dempsey et al., 2005; Walker et al., 2005). The 

original activity documentation similarly positions parents, school, and students as mutually 

supportive components of the educational process (Mahbubi, 2025). 

The implementation followed a participatory community engagement model. Participatory 

approaches emphasize the involvement of community members in identifying problems, 

discussing alternatives, implementing activities, and reflecting on outcomes rather than 

positioning them solely as passive recipients of intervention (Chambers, 1994; Kemmis & 

McTaggart, 2000). Accordingly, the initial stage involved coordination with the school and 

identification of parenting and educational issues encountered by students. Particular attention 

was directed toward problems documented in the PKM report, including learning motivation, 

discipline, concentration, bullying, peer influence, gadget and social-media use, and 

communication between parents and children (Mahbubi, 2025). 

The intervention was subsequently delivered through parenting education and interactive 

discussion. The educational component addressed the meaning and objectives of parenting, 

adolescent developmental needs, positive communication, appropriate parental guidance, 

learning assistance at home, parental monitoring, and the importance of balancing parental 

authority with warmth and responsiveness. The approach was informed by the parenting-style 

framework of Darling and Steinberg (1993) and the developmental perspective proposed by 

Baumrind (1991). Rather than presenting parenting as a fixed set of rules, the program 

encouraged parents to reflect on their existing practices and consider approaches that were 

appropriate to their children’s developmental characteristics. 

Interactive discussion constituted an important component of the intervention because 

parents were encouraged to communicate experiences and problems encountered in their 

households. The school also provided information regarding student-related concerns, allowing 

parents and teachers to identify areas requiring joint attention. This approach corresponds with 

the concept of parental engagement, which emphasizes meaningful parental participation in 

children’s learning rather than merely physical involvement in school activities (Goodall & 

Montgomery, 2014). The documented activity included discussions concerning discipline, 
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concentration, responsibility, motivation, bullying, truancy, cleanliness, and student behavior, 

followed by the formulation of possible responses involving guidance, appropriate rewards and 

consequences, positive modeling, and harmonious communication (Mahbubi, 2025). 

The follow-up stage emphasized the application of parenting knowledge within the family 

environment. Parents were encouraged to accompany learning at home, establish appropriate 

study routines, create a supportive learning atmosphere, communicate positively, and encourage 

adolescents’ independence. Such strategies are consistent with evidence that parental 

expectations, learning support, and constructive engagement can contribute to students’ 

educational outcomes (Boonk et al., 2018; Castro et al., 2015). The program therefore treated 

parents as partners capable of translating educational messages into everyday family practices 

rather than merely as participants in a one-time seminar. 

Program evaluation was conducted through observation, participant discussion, 

documentation of activities, and reflection on changes in parenting practices reported during the 

program. The evaluation focused on parents’ understanding of positive parenting, their 

awareness of adolescent developmental challenges, their ability to identify problems, and their 

willingness to improve communication and educational support at home. Because the available 

PKM documentation does not provide standardized pre-test and post-test scores, the evaluation 

should not be reported as a quantified percentage increase. Instead, the findings should be 

presented through documented observations, participant responses, discussion outcomes, and 

qualitative indications of changes in parenting orientation. This approach maintains 

methodological consistency with the available evidence while avoiding unsupported empirical 

claims. 

 

Result 

Implementation of Positive Parenting Education 

The implementation of the positive parenting education program was designed as a 

school-based community engagement activity aimed at strengthening parents’ understanding 

and practical capacity in accompanying adolescent development. The program was developed 

from the recognition that parenting during adolescence requires continuous adjustment because 

adolescents experience substantial changes in cognitive, emotional, social, and behavioral 

domains. At this developmental stage, parents are expected not only to supervise their children 

but also to provide emotional support, establish appropriate boundaries, facilitate independence, 

and maintain constructive communication. The ecological perspective of Bronfenbrenner (1979) 

provides an important foundation for understanding this process because adolescent 

development occurs through interactions among multiple environmental systems, particularly 
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the family, school, peers, and broader community. Accordingly, strengthening parenting practices 

cannot be separated from the educational environment in which adolescents interact. 

The program was implemented through parenting education, interactive discussion, 

reflection, and communication between parents and school representatives. The activity was not 

positioned simply as a conventional seminar in which participants passively received 

information. Rather, the intervention attempted to create a space for parents to understand 

developmental challenges, reflect upon their existing parenting practices, and discuss practical 

strategies for responding to problems encountered by adolescents. This approach corresponds 

with the concept of parental engagement proposed by Goodall and Montgomery (2014), who 

distinguish meaningful engagement with children’s learning from merely participating in school 

activities. Parental engagement becomes more meaningful when parents are actively involved in 

understanding, supporting, and responding to their children’s educational and developmental 

needs. 

The first substantive component of the program focused on developing parents’ 

understanding of parenting as a comprehensive educational responsibility. Parenting was 

presented as extending beyond the fulfillment of children’s physical and material needs to include 

emotional, psychological, social, moral, and educational support. This orientation is consistent 

with the parenting framework developed by Darling and Steinberg (1993), which emphasizes 

that parenting practices operate within a broader relational context. The emotional climate 

established by parents can influence how children interpret parental expectations, rules, 

discipline, and communication. Consequently, the program encouraged parents to consider not 

only what they do when responding to children but also how those actions are communicated 

and experienced by the child. 

Particular attention was given to different parenting orientations, including 

authoritarian, permissive, and democratic or authoritative approaches. This distinction was 

important because parents may respond differently to adolescent behavior depending on their 

assumptions about authority, discipline, and children’s independence. Baumrind (1991) argues 

that effective parenting during adolescence requires an appropriate combination of 

responsiveness and demandingness. Excessive control may restrict adolescents’ autonomy, 

whereas insufficient control may leave adolescents without adequate guidance. The parenting 

program therefore encouraged parents to develop a more balanced approach in which rules and 

expectations remain clear while communication, warmth, explanation, and opportunities for 

children to express their perspectives are maintained. 

The relevance of this intervention became particularly apparent from the educational and 

behavioral issues discussed during the activity. The PKM documentation identifies several 
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problems experienced by students, including discipline, concentration, learning motivation, 

bullying, truancy, peer-group influence, gadget use, social media, and other behavioral challenges. 

These problems demonstrate that adolescent development is influenced by a combination of 

family, school, peer, and technological environments. Parents consequently need the capacity to 

distinguish between normal developmental changes and behaviors that require more systematic 

attention. The program encouraged parents to identify the underlying causes of problems before 

determining appropriate responses, thereby reducing the tendency to interpret every behavioral 

difficulty simply as disobedience. 

The discussion component allowed parents to connect theoretical knowledge with 

experiences in their own households. Parents were given opportunities to communicate concerns 

related to their children, while the school presented several issues observed in the educational 

environment. This reciprocal communication created an opportunity for parents and teachers to 

develop a shared understanding of students’ needs. Hoover-Dempsey et al. (2005) explain that 

parental involvement is influenced by parents’ perceptions of their role, their sense of efficacy, 

and invitations from the school. Thus, schools have an important role in creating conditions that 

enable parents to participate meaningfully. In the present program, communication between 

school and parents provided a practical mechanism for strengthening this sense of shared 

responsibility. 

The program also addressed the role of parents in supporting learning at home. Parents 

were encouraged to establish appropriate learning schedules, accompany their children during 

study activities, create a calm learning environment, and communicate positively about 

educational experiences. Such practices are consistent with research demonstrating that parental 

expectations, educational support, and constructive involvement are associated with students’ 

academic development (Boonk et al., 2018; Castro et al., 2015). Importantly, the program did not 

suggest that parents should replace teachers or become academic instructors. Instead, parents 

were encouraged to create the conditions necessary for children to learn effectively and to 

communicate with teachers when difficulties emerged. 

The importance of this distinction is reinforced by Jeynes (2012), whose meta-analysis 

found positive effects of parental involvement programs on student outcomes, while also 

demonstrating that different forms of parental involvement do not necessarily have identical 

effects. Similarly, Kim (2022) found that parental involvement is associated with academic 

achievement, particularly when it involves educational expectations and meaningful support. 

These findings support an approach in which parents are empowered to provide appropriate 

support rather than being encouraged to intervene excessively in children’s academic work. 

Another important dimension of the program was positive parent–child communication. 
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Adolescents increasingly develop independent identities and may become reluctant to 

communicate when parental interactions are perceived as judgmental, punitive, or excessively 

controlling. Steinberg (2001) emphasizes that effective parent–adolescent relationships involve 

a balance between support, supervision, and increasing autonomy. Within the parenting 

program, communication was therefore presented as an essential instrument for understanding 

children’s problems and guiding their behavior. Parents were encouraged to listen to their 

children, provide explanations for rules, and establish communication that allows adolescents to 

express concerns while maintaining appropriate parental boundaries. 

The program also incorporated a reflective activity that emphasized emotional 

connection between parents and children. Students were encouraged to apologize, express 

affection and gratitude, and communicate appreciation to their parents, while parents were 

invited to provide advice, hopes, and prayers for their children. This activity expanded the 

meaning of parenting beyond academic supervision and behavioral regulation. It emphasized that 

positive parenting is also constructed through affection, trust, recognition, emotional availability, 

and meaningful interaction. From the perspective of family engagement, such relational 

dimensions are important because children’s willingness to communicate and respond to 

parental guidance is partly shaped by the quality of the relationship within the family. 

The implementation also demonstrated the potential of parenting activities to strengthen 

family–school relationships. The activity connected parenting education with opportunities for 

parents to interact directly with teachers and obtain information about their children’s 

educational development. Following the parenting activity, parents were directed to meet with 

homeroom teachers to receive students’ academic evaluation information. This integration 

created continuity between parenting education and the formal educational process. Epstein 

(2011) argues that effective school–family partnerships require communication and 

collaboration across educational settings rather than treating families and schools as separate 

actors. 

The qualitative results documented in the PKM report further indicate an emerging 

change in parents’ orientation toward democratic parenting. Parents who had previously 

demonstrated authoritarian or permissive tendencies were reported to move toward more 

democratic approaches characterized by communication and greater attention to children’s 

needs. This finding is consistent with the broader literature suggesting that structured parenting 

support can improve parenting practices and family functioning (Sanders et al., 2014). 

Nevertheless, this result should be interpreted cautiously. The available documentation does not 

provide standardized pre-test and post-test scores or a controlled comparison group. Therefore, 

the observed change should be understood as qualitative evidence emerging from the activity 
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rather than as statistically established causal evidence. 

The implementation nevertheless demonstrates that parenting education can serve as a 

practical community engagement mechanism for strengthening parents’ capacity to respond to 

adolescent developmental challenges. The program combined knowledge transfer with dialogue, 

reflection, problem identification, and communication between families and schools. Its 

significance therefore lies not only in the delivery of parenting material but also in the creation of 

a collaborative environment in which parents were encouraged to reassess their parenting 

practices and schools were encouraged to recognize families as educational partners. This 

orientation is consistent with Goodall (2017), who argues for learning-centered parental 

engagement that moves beyond conventional models of participation toward meaningful 

relationships between families and educational institutions. 

Overall, the implementation suggests that positive parenting education can provide an 

important foundation for developing more constructive family practices and strengthening 

support for adolescents’ educational development. The program encouraged parents to combine 

warmth with appropriate boundaries, communication with supervision, and guidance with 

opportunities for independence. At the institutional level, it created opportunities for parents and 

schools to communicate about student needs and develop shared responses. These elements 

provide a basis for understanding parenting education not as a one-time informational activity 

but as an ongoing process of family empowerment and school–family collaboration. 

Changes in Parenting Orientation and Family–School Engagement 

The second dimension of the results concerns changes in parents’ orientation toward 

parenting and the strengthening of engagement between families and the school. The parenting 

program did not only provide parents with information about child-rearing practices but also 

created a space for parents to reconsider how they respond to adolescents’ educational, 

behavioral, and emotional needs. This dimension is important because parenting effectiveness 

depends not merely on the amount of information possessed by parents but also on how that 

knowledge is translated into everyday interaction with children. In the context of adolescence, 

parents need to adjust their approach as children develop greater autonomy, experience changing 

peer relationships, and encounter increasingly complex social and technological environments 

(Steinberg, 2001). 

The activity indicated that parents were encouraged to move toward a more democratic 

orientation in parenting. The report describes examples of parents who previously tended to use 

authoritarian or permissive approaches and subsequently adopted a more democratic pattern. 

This orientation emphasizes communication, warmth, explanation of rules, appropriate 

supervision, and recognition of children’s developmental needs. Such an approach corresponds 



332 
Al MURTADO: Journal of Social Innovation and Community Service 

                                             Vol.  02 , No. O1, Juni 2025    

 
 

 e- ISSN: 3090-0247  

with Baumrind’s (1991) conception of effective parenting, which emphasizes an appropriate 

balance between parental responsiveness and expectations. It also corresponds with Darling and 

Steinberg’s (1993) argument that parenting practices must be understood within the broader 

emotional context of the parent–child relationship. 

The change in parenting orientation is particularly meaningful because authoritarian and 

permissive practices may produce different limitations when applied without consideration of 

adolescent developmental needs. Excessive control may reduce opportunities for adolescents to 

develop autonomy and communicate their concerns, whereas excessive permissiveness may 

leave adolescents without sufficiently clear boundaries. Democratic or authoritative parenting, in 

contrast, combines parental guidance with warmth and communication. The program therefore 

encouraged parents to understand discipline not simply as punishment but as a process of 

guiding adolescents toward responsibility and self-regulation. The report describes democratic 

parenting as involving explanation, two-way communication, warmth, guidance, and 

expectations appropriate to children’s age and ability. 

This orientation is supported by research showing that the quality of parent–adolescent 

relationships is closely connected with adolescents’ adjustment. Steinberg (2001) argues that 

effective parenting during adolescence involves maintaining parental support while allowing 

increasing autonomy. Similarly, Pinquart (2017), through a meta-analysis of parenting 

dimensions and styles, found that authoritative parenting is generally associated with more 

favorable developmental outcomes, whereas harsh and psychologically controlling approaches 

tend to be associated with less favorable outcomes. These findings reinforce the importance of 

helping parents understand that adolescents’ increasing independence should not automatically 

be interpreted as disobedience or rejection of parental authority. 

The program also strengthened parents’ awareness of the importance of communication 

in addressing adolescent problems. The activity encouraged parents to identify the causes of 

behavioral and learning difficulties before determining the appropriate response. Problems such 

as low motivation, bullying, peer influence, excessive gadget use, and difficulties with 

concentration were therefore approached as issues requiring communication and contextual 

understanding. This represents an important shift from reactive parenting toward more 

reflective parenting. Instead of responding immediately through punishment, parents were 

encouraged to understand the circumstances surrounding a child’s behavior and to determine an 

appropriate educational response. 

The strengthening of communication was also reflected in the relationship between 

parents and teachers. During the parenting day, school representatives communicated several 

problems encountered by students, while parents were given opportunities to convey difficulties 
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experienced by their children at home. The resulting discussions generated possible solutions, 

including appropriate rewards and consequences, intensive guidance, positive role modeling, and 

harmonious communication. This interaction indicates that the program provided a mechanism 

for developing shared responsibility between school and family. 

Such collaboration is consistent with Epstein’s (2011) framework of school, family, and 

community partnerships, which conceptualizes education as a shared responsibility rather than 

the exclusive responsibility of teachers. Similarly, Hoover-Dempsey et al. (2005) demonstrate 

that parental involvement is influenced by parents’ perceptions of their role and their belief that 

their participation can contribute meaningfully to children’s education. When schools 

communicate openly and invite parents to participate in problem-solving, parents may develop 

stronger perceptions of efficacy and responsibility. The parenting program consequently served 

not only parents but also the broader relationship between the educational institution and the 

family. 

 
Figure 1 A parenting education activity fostering meaningful communication and collaboration among parents, 

students, and educators 

The results further indicate that the program strengthened parents’ understanding of 

their role in supporting learning at home. Parents were encouraged to create learning schedules, 

accompany children during study activities, and establish a calm environment conducive to 

learning. This is significant because parental educational support should not necessarily involve 

taking over the child’s learning responsibilities. Instead, parents can provide structure, 
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encouragement, resources, and emotional support while allowing adolescents to develop 

independence. Research on parental involvement has similarly shown that the nature and quality 

of involvement are important determinants of educational outcomes (Boonk et al., 2018; Castro 

et al., 2015). 

The connection between parenting orientation and educational engagement became 

particularly visible through the integration of the parenting activity with communication 

regarding students’ academic development. After the parenting activity, parents were directed to 

meet with homeroom teachers to receive information concerning students’ educational 

evaluation. This arrangement provided a practical bridge between parenting education and 

formal schooling. Parents were able to connect general discussions about educational support 

with concrete information concerning their children’s development. Such continuity is important 

because parental engagement becomes more meaningful when information and expectations can 

be transferred between home and school (Goodall & Montgomery, 2014). 

Another notable result was the strengthening of emotional relationships between parents 

and children through the reflective component of the activity. Students were encouraged to 

apologize to their parents, express love and gratitude, and receive advice, hopes, and prayers 

from their parents. This activity illustrates that educational engagement is not exclusively 

concerned with academic achievement. Emotional attachment and family communication 

provide an important foundation through which parents can influence children’s attitudes and 

behavior. From this perspective, positive parenting involves both instrumental support for 

learning and relational support that allows adolescents to feel valued and understood. 

The findings also suggest that parenting education may contribute to parents’ awareness 

of the diversity of children’s developmental characteristics. The report emphasizes that parents 

need knowledge because children have different characteristics and developmental needs. This 

awareness is important because effective parenting cannot be applied through a completely 

uniform formula. Parents must consider children’s age, personality, developmental stage, social 

environment, and specific educational circumstances. Sanders et al. (2014) similarly demonstrate 

that structured parenting support can improve parenting practices by providing parents with 

knowledge and practical strategies that can be adapted to family circumstances. 

At the same time, the implementation revealed a participation challenge. The report notes 

that only part of the parents attended the parenting activity, although those who were present 

demonstrated attention to the material delivered by the resource person. This finding is 

important because the effectiveness of a parenting program depends partly on the breadth and 

continuity of participation. Limited attendance may restrict the reach of the intervention and 

create differences in access to parenting information among families. Therefore, future 
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implementation could consider more flexible communication mechanisms, repeated sessions, 

digital materials, or smaller parent-group discussions to extend participation. 

Overall, the results demonstrate an emerging transformation in the orientation of 

parenting and family–school engagement. Parents were encouraged to move from purely 

controlling or permissive approaches toward more democratic interaction, while the school 

provided a platform for communication and collaborative problem-solving. The program also 

strengthened recognition of parents as partners in children’s education rather than merely 

recipients of school information. These findings are consistent with the broader literature 

indicating that meaningful parental engagement is most effective when it involves 

communication, educational support, appropriate expectations, and constructive relationships 

between families and schools (Jeynes, 2012; Kim, 2022; Goodall, 2017). 

Nevertheless, the observed changes should be interpreted as qualitative program 

outcomes rather than statistically established effects. The available documentation does not 

provide standardized measures of parenting competence before and after the intervention, nor 

does it include a comparison group. Therefore, the results cannot be used to claim that the 

program caused a measurable increase in parenting skills. Instead, the evidence supports the 

conclusion that the activity created a meaningful environment for reflection, communication, and 

development of more positive parenting orientations. This distinction preserves the empirical 

integrity of the PKM article while demonstrating the practical contribution of the program to 

family and school engagement. 

 

Discussion 

The findings of this community engagement program indicate that positive parenting 

education can function as a meaningful mechanism for strengthening parents’ awareness of their 

educational responsibilities and encouraging more constructive approaches to adolescent 

development. The program did not merely transmit information concerning parenting but 

created an interactional space in which parents, students, and school representatives could 

discuss educational and behavioral challenges. This is particularly relevant because adolescence 

is characterized by increasing autonomy, changing social relationships, and greater exposure to 

influences outside the family. Consequently, effective parenting requires parents to adjust their 

approaches without abandoning their responsibility to provide guidance and boundaries. 

The observed movement from authoritarian or permissive orientations toward a more 

democratic approach represents one of the important outcomes of the program. The PKM report 

describes changes in which parents who previously tended to be authoritarian or permissive 

began to adopt more democratic patterns of interaction. This finding can be understood through 



336 
Al MURTADO: Journal of Social Innovation and Community Service 

                                             Vol.  02 , No. O1, Juni 2025    

 
 

 e- ISSN: 3090-0247  

Baumrind’s (1991) framework, which emphasizes the importance of combining parental 

responsiveness with appropriate expectations. Democratic or authoritative parenting provides 

children with clear boundaries while maintaining warmth, explanation, and opportunities for 

communication. Darling and Steinberg (1993) similarly argue that parenting practices need to be 

interpreted within the broader emotional context of the parent–child relationship. Thus, the 

relevance of the intervention lies not simply in encouraging parents to change particular 

behaviors but in encouraging a broader transformation of the relational climate within the family. 

The finding is also consistent with Pinquart’s (2017) meta-analysis, which demonstrates 

that parenting dimensions and styles are associated with children’s externalizing behavior. The 

evidence suggests that parenting characterized by warmth, appropriate control, and constructive 

interaction tends to be more favorable than harsh or psychologically controlling practices. In the 

context of this PKM activity, parents were encouraged to reconsider the assumption that 

adolescent behavioral problems should automatically be addressed through punishment. Instead, 

the program emphasized identifying the causes of problems and responding through 

communication, guidance, positive modeling, and appropriate consequences. This represents a 

shift from reactive parenting toward reflective parenting. 

Such a shift is particularly important because the problems identified during the program 

were multidimensional. The activity addressed discipline, concentration, learning motivation, 

bullying, truancy, peer influence, gadget use, and social media. These problems cannot reasonably 

be attributed to parenting alone because adolescent behavior emerges through interactions 

among family, school, peers, and wider social environments. Bronfenbrenner’s (1979) ecological 

framework provides a useful explanation of this complexity. From this perspective, interventions 

directed exclusively at the individual adolescent may overlook the environmental systems that 

shape behavior. Parenting education therefore becomes valuable because it strengthens one of 

the most immediate environments in which adolescents develop while simultaneously 

connecting that environment with the school. 

The program’s emphasis on understanding the causes of adolescent problems before 

determining interventions is another important contribution. Parents were encouraged to 

examine environmental conditions, peer relationships, learning experiences, and family practices 

rather than immediately labeling children as problematic. This approach corresponds with 

Steinberg’s (2001) argument that parenting during adolescence needs to accommodate the 

developmental transition toward greater independence. An adolescent who becomes more 

independent, develops stronger peer relationships, or seeks greater privacy is not necessarily 

rejecting parental authority. Parents need to distinguish normative developmental changes from 

behaviors that genuinely require intervention. Parenting education can provide the conceptual 
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resources necessary to make this distinction. 

The results also reinforce the importance of parental engagement in learning. Parents 

were encouraged to accompany children’s learning at home, establish appropriate schedules, 

provide a calm environment, and maintain positive communication. This finding is consistent 

with Boonk et al. (2018), whose review demonstrates a positive relationship between several 

forms of parental involvement and academic achievement. Castro et al. (2015) similarly found 

that parental involvement is associated with students’ academic outcomes, although different 

forms of involvement have different levels of effectiveness. These findings suggest that parental 

support should focus on meaningful educational engagement rather than simply increasing the 

quantity of parental intervention. 

The distinction between involvement and engagement is particularly useful in 

interpreting the present program. Goodall and Montgomery (2014) argue that parental 

engagement represents a deeper relationship with children’s learning than conventional 

involvement in school activities. In the PKM context, parents were not simply invited to attend an 

event; they were encouraged to understand their children’s educational challenges, communicate 

with teachers, accompany learning at home, and reflect upon their parenting practices. The 

program consequently moves toward a learning-centered model of family engagement. Goodall 

(2017) emphasizes that such engagement should recognize parents as active participants in the 

educational process rather than passive recipients of institutional instructions. 

Another significant finding concerns the strengthening of communication between 

parents and school personnel. During the parenting day, the school presented several student-

related concerns, while parents were given opportunities to discuss problems encountered at 

home. The interaction resulted in proposed responses involving appropriate rewards and 

consequences, intensive guidance, positive examples, and harmonious communication. This 

demonstrates the value of establishing reciprocal communication rather than allowing 

information to flow only from school to parents. 

The finding can be explained through Hoover-Dempsey et al.’s (2005) model, which 

emphasizes that parents’ engagement is influenced by their perceptions of their parental role, 

their sense of efficacy, and invitations from the school. When schools actively invite parents into 

educational dialogue, parents may become more confident in their ability to contribute. Walker 

et al. (2005) similarly demonstrate that parental involvement is shaped by psychological and 

contextual factors. Thus, the parenting program should be understood as an institutional 

mechanism that potentially increases parents’ perceived legitimacy and capacity to participate in 

educational decision-making. 

Epstein’s (2011) school–family partnership framework provides further support for this 
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interpretation. Effective education requires complementary contributions from families and 

schools rather than isolated institutional responsibilities. The present program created 

opportunities for this partnership by connecting parenting education with direct communication 

concerning students’ educational development. After the parenting activity, parents were 

directed to meet with homeroom teachers to receive information concerning their children’s 

educational evaluation. Such continuity is valuable because it connects general parenting 

principles with specific information about student development. 

The reflective component of the program further demonstrates that family engagement 

has an important emotional dimension. During the activity, students were encouraged to 

apologize, express love and gratitude, while parents were invited to provide advice, hopes, and 

prayers for their children. This component suggests that positive parenting cannot be reduced to 

academic monitoring or behavioral regulation. Emotional connection provides the relational 

foundation through which advice, discipline, and educational expectations can be received. When 

communication is accompanied by affection and recognition, parental guidance may become 

more relationally meaningful. 

The findings are also consistent with evidence concerning structured parenting 

interventions. Sanders et al. (2014), in their systematic review and meta-analysis of the Triple P–

Positive Parenting Program, found evidence supporting the effectiveness of structured parenting 

support across several family and child outcomes. The present program was less intensive and 

did not employ the full Triple P intervention model; nevertheless, the underlying principle is 

relevant: parenting knowledge and practices can be strengthened through structured educational 

support. The program’s value therefore lies in initiating reflection and strengthening parents’ 

capacity rather than claiming to provide a comprehensive clinical parenting intervention. 

The results should, however, be interpreted within the limitations of the available 

evidence. The PKM documentation records qualitative observations and reported changes in 

parenting orientation but does not provide standardized pre-test and post-test measurements, a 

control group, or longitudinal follow-up. Therefore, the program cannot establish a statistically 

measured causal effect on parenting competence or adolescent outcomes. Moreover, the report 

notes that only some parents attended the activity. Limited participation may affect the reach and 

sustainability of the intervention. Future programs should therefore consider repeated sessions, 

digital follow-up materials, smaller discussion groups, and systematic evaluation instruments to 

determine whether changes in parenting knowledge are sustained over time. 

Overall, the discussion demonstrates that the principal contribution of the program lies 

in transforming parenting education from a one-directional information activity into a 

collaborative process involving parents, students, and schools. The program encouraged 
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democratic parenting, constructive communication, contextual problem identification, learning 

support at home, and stronger family–school interaction. These outcomes reinforce the argument 

that positive parenting should be developed as part of a broader educational ecosystem. Rather 

than placing responsibility for adolescent development exclusively on parents or schools, the 

program demonstrates the importance of shared responsibility, continuous communication, and 

relational support. In this sense, community-based parenting education offers a practical 

pathway for strengthening family capacity while simultaneously building more responsive and 

collaborative school–family partnerships. 

 

Conclusion 

The community engagement program demonstrates that positive parenting education 

can serve as a meaningful approach to strengthening parents’ capacity to support adolescent 

development within the family and school environment. The program provided parents with 

opportunities to deepen their understanding of parenting, recognize the developmental 

characteristics and challenges of adolescents, and reflect on parenting practices that had 

previously been applied in everyday family life. The activity emphasized that parenting is not 

limited to supervision or fulfillment of children’s material needs but also encompasses emotional 

support, educational guidance, communication, protection, and the development of children’s 

independence. 

The implementation also indicates the importance of encouraging parents toward more 

democratic and constructive parenting practices. The documented changes from authoritarian or 

permissive orientations toward democratic parenting suggest that parenting education can 

stimulate reflection on how parents communicate rules, respond to children’s behavior, and 

provide guidance. The program encouraged parents to combine appropriate boundaries with 

warmth, communication, positive modeling, and attention to children’s developmental needs. 

These elements are particularly relevant during adolescence, when children increasingly require 

opportunities to develop autonomy while continuing to receive parental guidance and emotional 

support. 

Another important conclusion concerns the strengthening of family–school 

communication. The parenting activity created a forum through which parents and school 

personnel could discuss students’ educational and behavioral challenges, including discipline, 

motivation, concentration, bullying, peer relationships, gadget use, and other adolescent issues. 

This interaction demonstrates that supporting adolescents requires shared responsibility 

between families and educational institutions. Parents contribute through educational support 

and parenting practices at home, while schools provide professional guidance, information, and 
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an institutional environment that facilitates communication and collaboration. 

The reflective activities involving parents and students further demonstrate that positive 

parenting has an important emotional dimension. Opportunities for students and parents to 

express apology, affection, gratitude, advice, hopes, and prayers created a relational space that 

strengthened the connection between family members. Such activities reinforce the principle that 

adolescent education should address not only academic achievement but also emotional, social, 

moral, and character development. 

Overall, the program provides qualitative evidence that school-based parenting education 

can contribute to greater parental awareness, more constructive parenting orientations, and 

stronger communication between families and schools. Nevertheless, the findings should be 

interpreted within the limitations of the available documentation. The program did not employ 

standardized pre-test and post-test measurements or a comparison group; therefore, it cannot 

establish a statistically quantified causal effect. Future community engagement programs should 

incorporate systematic evaluation instruments, longitudinal follow-up, broader parental 

participation, and continuous mentoring to determine whether the changes in parenting 

orientation are sustained over time. The continuation of such programs is important for 

developing a sustainable partnership between families and schools in supporting adolescents to 

become independent, responsible, socially adaptive, and educationally motivated individuals. 
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